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PREFACE

Do you recall from your school experiences the out=
standing teachers who possessed the ability to make you
feel worthy, able, and dependable? These memorable teachers
had the ability to cope *ffectively and humanely with
“people preotlems." How would our individual lives, our
community, our world be difierent had there been more of
these special teachers? Now, more thsn ever before, the
opportunity presents itself to find out. The large number
of teachers applyfng for positions offers an opportunity to
choose highly qualified candidates for teaching positions.

Selecting teachers is a monuaental responsibility and
yet administrators are required to make such decisions with
a minimal amount of usefual, research~based information. The
need for improving the process fov selection of teaching
personnel is critical. Accountability is reaching most
sectors of our society with concurrent demands for identi=-
fying teachers with the skills and competencies needed to
face the problems in today's schools.

Historically, research on teacher effectiveneas has
given lfttle direction or information for identifying the '

characteristice of effective teachers. Recentiy, however,

an approach to the issue offers some exciting new possibil-
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itien for the identification and selection of effective
teachers. Research conducted at the University of Florida
under the direction of Dr. Arthur Combse has indicated that
effective teaching i a "helping relationahip" and that
effective teachers are persons who have the ability to
facilitate positive changes in others.

The research consiete of fifteen studies which indica-e
that effective and ineffective helpers can be distinguished
on the basis of their perceptual orientation.” Teacher
applicants’ percep;ual orientations can be reliably measured
through the process of perceptual inference.

The major road-block to the implementation of the
findings of thise research has been the difficulty involving
evaluation of perceptual orientaticns. In the perceptual

gstudies of effective teaching, highly trained raters ‘were

used to make perceptual inferences. Raters were carefully -

selected and trained in intensive, individual sessions.
Thie type of training hase not been available to those in
the Position to select teachers.

The self~instructional manual described in the follow=-
ing pages offers the knowledge and skille needed by
selection officiale to make reliable and accurate percep~
tual evaluations. Hopefully, the process will lead to the

selection of teachers who are more effective.

*The way 1in which they view themselves and others, and
their attitudes and beliefs about the nature of the helping
situaction.

<




The first chapter will give a -~ief hiatory of
traditional approaches to the study of teacher effectfve=
feas. The weakneaaea and problems that necessitate the
formation of new'approachea are preaented. Chapter Two
deacribes the reaearch and aummarizea the perceptual view
of effective teaching. The procesa and rationale for making
perceptual inferencea are diacuaaed in Chapter Three. i
Chapter Four containa introductory practice material to be
used for improvement of akilla in making perceptual
inferencea. Chapter Five containa additional practice
materiala and the procedure to be uaed te evaluate Human
Relations Incidenta. The final chapter diacuaaea the methods
to be applied in the proceaa for the selection of effective
teachers. The inatructiona for asking teacher applicants
to write Muman Relationz Incidenta are contained in the
Appendix. A bibliography 1a included as a acurce of
additional information about the perceptual approach to
teacher effectiveneas. !

You are encouraged to make auggestions for improvements
on any part of theae materiala. I hope that through your
experience and auggeationa, the materiala can be modified
snd prove to be a aignificgnt contribution to education.

I am very grateful for youf cooperation with thia study.
Thank You.

M.M.W.




CHAPTER I

TRADITIONAL APPROACH TO TEACHING

Teacher Selection Research: What Research?

Useful research on how to select effective teachers
appears to be nonexistent. This is partially due to the
inability of psychologists and educational specialists to
define effective teaching.' Both the development of a
process to screen rteachers for effectiveness and the
discovery of why sdme teachers are more effective than
others are still pressing problemn.

Teacher Effectiveness Research

Research on teacher effectiveness has been conducted
primarily in three sreas: the methods of teaching, the
knowledge necessary to teach, and the behaviors of effactive
teachers. These areas account for about 90% of the research
on teacher effectiveness and have established few conclusive

:

findingse.

Teaching methods. In a review of all previous research

on teacher effectiveness, the Naticnal Education Association
(Ellena et al., 1961) concluded that tlhere 18 no method
of teaching that can be clearly shown to be aascciated with

either good or pooxr teaching. Hamachek (1969) cace to




similar conclusions. Be stated

It 18, I think, a sad commentary about our educational
system that it keeps announcing both publicly and pri-
vately that "good" and "poor" teachers cannot be distin-
guished one from the other. Probably no'issue in educa=-
tion has been so voluminousiy researched as has teacher
effectiveness and considerations which enhance or re-
strict this effectiveness. KNonetheless, we gtill read
that we cannot tell the good guys from the bad guys.
(p. 341)

Knowledge. Research which examines knowledge as a
criterion of effectiveness has been equally inconclusive
in its findings. Knowledge 1s necessary for effective
teaching, but often teachers with considerable knowledge ;
lack the abllity to convey with meaning or utility what they
know to students. Knowledge has not been shown to be
;

a8 good discriminator upon whizh to base gelection decisions.

Teacher behaviors. Researchers have attempted to look

at the behaviors characteristic of effective tesching.
punkin and Biddle (1974) provide a comprehensive review
of this research. The approach to the study of teaching
behaviors has logical appeal} locate effective teacliers,
isolate and categorize thelr behaviors), and then teach the
behaviors to others. Despite the logital appeal, the
research has not ylelded measurable criteria which the
majority of the nation's educators can accept,
SUMMARY

The research in teacher effectiveness has indicated
where not to look for the means by which to identify effec-

tive teachers. No method of teaching has been shown to be




superior for effective teaching, no specific'behaviors have
been directly related to effectiveness, and knowledge about
subject matter or about the qualities of teaching are not
sufficient for the achlevement of effectiveness. FKliebard
(1973) gives a very realistic summary of the research on
teaching. He stated
What has gone on in the name of the scientific study
of teaching has been, in large measure, raw empiricism,
of blind and almost necessarily feudal groping for
statistically significant relationships. Even if a
peraistent statistical relationship were somehow found,
the absence of analytical clarification of the concepts
involved and the lack of a theoretical framework for
the research would preclude the development of any
scientific understanding of the relationship and, for
that matter, would probably rule out any useful
purpose to which the research could be put. (p. 20)
Teacher effectiveness and the problem of teacher
selection would be improved by a consistent thecretical
approach supported by research. The criteria of effec-
tiveness and the meihods by which to measure them need to
be changed. The following chapters will present an approach
for viewing teachey effectiveness based on the theoretical
foundation and research methods of perceptual psychology.
This approach provides a potential for educators to select

teachers who possess characteristics needed for effective

teaching.




CHAPTER 11

PERCEPTUAL PSYCHOLOGY AND ITS APPLICATION
TO TEACHER SELECTION

Perceptual Psychology

Perceptual psycholeogy is based on the premise that
people behave In terms of how the world appears to themn.

In order to—understand a person's behavior, it i8s necea~
sary to understand his perceptions.* From a perceptual
Viewpoint, behaviors are considered symptoms of underlying
beliefs. Therefore, understanding s person's beliefs is
the key to understanding his actions.

Perceptual psychology may provide new insights into
teacher effectiveness. It has not been posaible to describe
effective teachers Iin terma of behaviors, methods, or
knowledge. But the perceptual research indicates that the
study of perceptual factors, such as beliefs and attitudes,
may provide information about teacher effectiveness.

From the viewpoint of perceptual psychology (Combs et sl.,
1974), the effective teacher ia "a unique human being who

has learned to use himself effectively and efficiently to

*Here "perceptions" refers to the meanings, beliefs,
values, and attitudes a person holds about himself and the
world, Throughout this text, the terms '"perceptions,"
"beliefs," etc. will be used interchangesbly.




carry out his own and socfety's purposes In the education
of others" (p. 8). To state that the effective teacher is
unique 18 not to 3ay that hils perceptions cannot be identi-
fled or described. It does state, however, that tescher
effectiveness needs to be viewed In ways that allow us to
supergede zn approach based on'method, overt behaviors of
teachere, or knowledge.

To effectively screen and select teachers, It 18 neces-
aary to develop methods that measure attitudes, values, and
other perceptual factors which underlie the external
behavlioral similarities. The perceptual approach glves

such an opportunity.

The Perceptual View of Effective Teaching

In 1959, a year=-long gseminar at the University of
Florida studied the problem of teacher effectiveness. The
perceptual factors that influenced a person to behave in an
effective way were studied. Faculty ond graduate students
reviewed, analyzed, and Iinterpreted the educational
literature from a perceptuzal point of view. The seminar
developed the hyvothesls that effectiveness was a function
of the individual's perceptual orientation, his beliefs,
values, and attitudes. For teachers, the degree of effec~-
tiveness seemed directly related to thelr perceptual
orlentation. 1t was suggested that effective teachezs
have similar perceptlions sbout themselves, students, and
the task of teaching. More than flfteen gtudles at the

Univereitylof Florida and the Unlversity of Northern

11
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Colorado have been conducted which support this view of
teaching effectivencss.

A recent seminsr at the University of Florids directed
by Dr. Arthur Combs reviewed the rescarch based on the
perceptual model of effectiveness. Twelve perceptusl factors
with which effective snd ineffective teschers can be
distinguished were distilled from the research. A summsry
of the studies and tuae twelve perceptual fsctors is
presented in Chart A. Tour perceptual factors were chosen.
The choice was bssed on easa of learning which was deter-
mined by perceptual rster trsinees.

The studies indicate that five major aress of teaching
are crucial for distinguishing betweer effective and in-
effective teachers. Combs et al. (1974) includes the
following as necessary for effective tesching:

1) Rich, extensive, and svsilsble perceptiona about
the subject field.

2) Accurate perceptions of people.
3) Perceptions of seif leading to adequacy.

4) Accurste perceptions about the purposes and
processes of lesrning.

5) Personal perceptions about appropriate methods
for achieving purposes. {(p. 22)

Rich, extensive, and available perceptions. The first

ares is related to knowledge of subject matter. The
importance of knowledge 1s se’i om questioned for teacher
effectiveness. It 18 the ¢sslieat component to sscess

during che selection procese. Most objective informstion




CHART A
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FERCEFTUAL ORIENTATICN

I

Y

PERCEPTION OF SEL?F
IOBNTI?I!D-UNID!N?I?I!d.

ABLE~ UNABLE

POSITIVE-NEGATIVE

PZRCEPTION OF OTHERS

"
ABLE~- UNABLE
DEP ENDABL¥-~UNDEPENDABLR

WORTHY- UNWORTHY

PERCEPTION OP PURPOSE

LARGER- SMALLER"
PREEING- CONTROLLING

REVEALING-CONCEALIXG

FRAME OF REFERENCE

PEOPLE-THIHGS "
INTERNAL-EXTERNAL

QFENNESS-CLOSEDNESS
(to axparience)

° RESEARCH
. L] . y 1
- v o -, by &
[ » ] [*T] F- » . .
o a9 W 4 9 o U o £ & =
ul ® o n| = o o e M [} [Y] ]
B U] ] =] ol el [ - ] ]
G olst v sl e © ul o et v M M
T ] T ulE o = it e Wil o -
L - Y P R - - T R [ P
o 0O ﬂpa o wuE ﬁ Ll i e SO .
clet o= ¢lo JO Wl lin oo ulo OV WO =D -
m:—ozmoabondmw efm U2 E O
@moloslWafa e o 0 n» ¢a el e o
. U ylm = - [ 2isd o p & 4 7] [*TI]
4 » v v «a ) dun ﬁ
w 1" - b u‘
L]
s s |s . 9 lns
s! |s s | s
bo.aie
s|s|s|s i s| s |
T  E—
s 5 + 8 s |
L]
5 Si{s 518 5, 5
)
) )
- [}
| i
$ s|s] ¢ !
t sisysls? S [ns 3
5|1s| s{s|slis I
ns
i l ..-J-....-o——
1
5 s
L | —
S)ls|sls ‘ s
- i
5 5 ! s
i 1

$= significant, ns= not significent,
L dctiag

| T

W

blank)= not tested
tions used in the taxt

N ems e ————




on teaching candidates f«lls into thie area. Because the
area has received ample attention and analysis elsewhere,
it will not be discusesed further in this text.

Perceptions of others. The beliefe a teacher holds

are an important influence on otheras' behavior. Rosenthal
(1969} and others have demonstrated that a teacher’s beliefs
about others influence behaviore in a cyclical way and be-
come self=-fulfilling. If a teacher perceives a student to
be a trouble-maker, then the stage 18 set for his behavior
to be perceived ag‘misbehavior. The student Lealizea that
he is perceived negatively, subsequently becomes angry and
threatened which, fn turn, influences feelings which produce
behavior which 18 destructive. Thie tends to reinforce the
original beliefa. The completed cycle intensifies beliefs
and the avalanche begins.

In perceptual studies, effective teachers were found
to see others in a more realietic and positive way. They
differeu from ineffective teachers in that they generally
perceived others as dependable, able, and worthy. Eight
atudies compared teachers' perceptions of others and all
eight found eignificant differences between effective and
ineffective teachers. (See Chart A)

The way of perceiving described on the lef: corresponds
to the perceptions of effective teachers and that on the

right to ineffective teachers.

Foms




ABLE UNABLE
The tescher sees others as The teacher sees others as
hnving the capscities to lacking the necessary capsc-
deal with their problems, ities to deal effectively
He believes othcrs are basi- with their problema. He
cally about te find sdequate doukts their sbility to make
solutions to events in their their own decisions and run
own lives. their own lives.

Perceptions of self. What a teacher believes zbout

himself influences relations with colleagues and students.
Combs et al. (1974) stsastes

Teachers who believe they sre able w11l 'try. Teachers
who do not think they are sble will avoid responsibili-
ties. Teschers who feel they are liked by their
students will behave differently from those who feel
they are disliked. Teachers who feel they are accept=-
sble to the adminiastration can behave differently from
those who have serious doubts about their acceptsbilicy.
Teachers who feel their profession has dignity and
integrity can behave with dignity and integrity them~
selves. Teaschers who have grave doubts sbout the
importsnce and value of their profession may behave
apologetically or overaggressively with their students
and with their colleagues. (pp. 24~25)

In a recent study by Aspy and Buhler (1975}, a positive
relationship was found between the inferred aelf-concepta*
of teachers and student achievement measured on five scalea
of standardized achievement tests. Eleven studies compsred
self-perceptions of teschers and ten of these found
significant differences between the perceptions of effective
and ineffective teachera. ©One study did not reach atatis=-
tical significance (See Chart A}, The characteristic

related to self-perception for effective teachers 1s on the

*Inferred self-concept is a measure of self~concept
bssed on evaluations (inferences) of the subject's gelf-
perceptions made by trsined perceptual raters.

=
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left and ineffective teachers on the right.

IDENTIFIED UNIDENTIFIED
The teacher feels a oneness The teacher feels generally
with all mankind. He per- apart from othera. His feel-
celves himself as deeply and ings of oneness are resgtrict=

meaningfully related to p
sons of every description

Perceptiona of purpo

er- ed to those of similar beliefs.
) l

gse, The beliefs held by teachers

about the purpose of education will influence effective-

nese. Some teachers poss
"teach the beat and shoot
"just love to teach, but

"prepared the best materi
effect theae teachers hav
that of teachers who perc

sssiasting individual chil

ess attitudes that achools should
the rest." 'Others say that they

don't like kida'" or that they

als and got the. wrong kida."™ The

e on students will differ from

eive that schooling is a way of

dren to be competent and successful.

The research indicates that teachers' beliefs about the

purposes of education and teacher effectiveness are related.

The perceptions that dist

inguish between effective and

ineffective teachers on the basis of perceptions of purpose

are;

LARGER
The teacher views events
8 broad perspective. His

SMALLER
in The teacher views events 1in
a narrow perspective. His

goals extend beyond the im- purposes focus on immediate
medfate to larger implica-~- and specific goals.

tions and contexts.

Frame of reference.

of effective teachers 1is
concerned with the means

achieving s goal. There

The last area for discriminstion
"frame of reference." It is
&8 teacher deems appropriate for

are no "right" means applicable

F ot
N
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to all teachera and situations. Rather, there are meane
wvhich seem more appropriate for particular situations and
individuals., The effective teacher uses apprecpriate means
for each particular learning and teaching situation.

Having an effective frame of reference presupposes insighte

into the causes of behavior and a concern for helping

1
]

students achieve personal as yell as academic growth.
Openness to new evidence and insights into oneself and
others which lead to changes in behavior are zlso important.
The research indicates that effective and ineffective
teachereé can be discinguished on the basis ol the following

perceptual factor:

PEOPLE . THINGS
The teacher 1s concerned The teacher 1s concerned with
with the human aspects of the impersonal aspects of
affairs, The attitudes, affairs. Questions of order,
feelings, beliefs, and wel=- management, mechanics, and
fare of persons are prime details of things and events
considerations in his are prime considerations in
thinking. his thinking.
SUMMARY

In over twelve studies completed thus far, clear
perceptual differences have been found between effective
and ineffective teachers. To date, the research has been
successfully applied as criteria for teacher~-training
programs at the University of Florida and for in-~service
teacher education programs,

It seems apparent that this same Information can be
of equal value when applied to the area of teacher selection.

The remainder of this text will describe the implicatione




-

(' of the findings and their application to the selectlion

process.
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CHAPTER III

NATURE AND EVALUATION OF PERCEPTIONS

Relationship Between Perceptions and Behavior

To understand the actions of individuals, it is neces=
sary to understand their perceptions. The overt behavior
of people may be considered symptoms of the perceptions
or beliefs that they hold as important. 1If a person gees
himself aa law=-abiding and believes this to be important,
then his behavior will fall within the law. If a person
believes that people are basically dependable, then his
behavior will express trust In others. This game principle
applies to teachers. Teachers' behaviors, and thus their
effectiveness, are determined by their characteristic ways
of perceiving. Por selection officials to make use of the
fact that effective and ineffective teachers perceive
differently, they need the skille that will enable them to
identify teachers' perceptual orientations.

Reading Behavior Backwards

"Reading behavior backwards™ is the process through
which another person's viewpoint is understood; that 1is, to
understend what maker another person act the way he does.

In one aense, this amounts to "standing in another person's

13
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shoes" and seeing what 1t 18 like to be him. This process

is not new to any of us. As children, we acquired an aware-
ness of how others feel. The statements often made by
children such as "Stay out of Dad's way!” or "Now would be

a good time to ask Mom." indicate this type >f awareness.

To make ludgments, children observe behaviors and then make
inferences. They "read behavior backwards” and so come to
understand the meanings, feelings, and perceptions behind

the individual's actions. Everyone uses this skill every
day, but the efficiency with which it 18 used varies,
depending on the situation. It 1is common to tell at a glance
how ore's spouse is feeling, and come to a rather accurate
idea of the type of reaction forthcoming. Accurate inferenc-
es become more difficult as the situation becomes more

remote from one’'s experiences.

The accuracy of the inferences also varies from
individual to individual. Some people have learned to make
inferences accurately after brief observations of another's
behavior, but most regquire exposure to another person over
a longer period of time.

Making perceptual inferences 1is a skill and, therefore,
can be improved. Counseling and psychology have emphasized
this skill, but it should be important to education as well.
The need for improvement for selection officials is apparent.
When teachers are to be hired, the chances are good that
candidates will be unfamiliar. The luxury of making

inferences in a casual waY for an extended period of time
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is not available. Usually, inferences must be drawn from

a relatively small number of behaviors. Therefore, a high
degree of this empathic skill is necessary. These materials
are designed to provide such gkill.

Behavior = The Vehicle for Inference

Theoretically, any behavior should provide insight
into another person's perceptual field. The term "behavior"
is used in a broad sense: written themes, letters, recordings
of conversations, diaries, autobiographies, even conversa-
tion itself can be used as behavior for making inferences.
The type of behavior from which accurate inferences can be
drawn is determined by the proficiency of the person making
the inferences.

In studies conducted at the University of Florida and
the University of Northern Colorado, interviews, human
relations incidents, picture story tests, and c¢lassroom
observations were used as protocol material for making
inferences. The important characteristics of the material
from which to draw inferences are that the materials involve
the person's perceptions and that the materisl submitted be
sufficiently long to allow the perceptual rater to get a
"feel" for the way the person perceives. To "involve the
person's perceptions'" means that the protocol involves
the values, beliefs, and feelings of the person and is not
merely an intellectualized statement of what the person deems

appropriate or desirable for the particular situation.

2%
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Cautions About Perceptual Inferences

Self-report 1Is not gelf-concept. A logical and fre-

quently used way to gather information about another person's
feelings or beliefs 1is to simply. ask him. The obtained
1nformation is a self~report. Studies have been shown that
self-concept (the way a person actually sees himself) and

the way he reports himself to be are not synonymous (Combs

et al., 1971, 1963; Parker, 1966). Self reports are useful

and, if viewed as a behavior from which to infer, can
provide informatiotni. To use self-~report information, the
following should be kept in mind:

1) People are'usually aware of what is important to
them, but it 1i8 not always ponssible to relate this
to others.

2) A person may lack adequate symbols to express his
real feelings. Some beliefs or perceptlons are
just not accessible to verbal description: When
put into words, the words used possess such special
meanings for the individual that the meaning is
lost in translation. ("I know you believe you
understand what you think I said, but I'm not sgure
you realize that what you heard is not what I meant.")

3) In our culture, it is customary not to expresas feel~-
ings about oneself. If a person sees himself as
exceptional or rather dull, it i3 not likely to be
expressed. We are taught both to be humble and not
to make foolas of ourselves.

4) The information in a self-report depends on what the
person is willing to give. A person may claim to
give full cooperation and may, in fact, give no
meaningful information.

5) The degree to which a person feels adequate will
affect the accuracy of the reported information.
In general, the more adequate the person feela, the
more accurate will be his descriptien of his
perceptual self. A less adequate person, not want-
ing to appear inadequate, will only disclose that
which he feels will indicate his adequacy.

Do
(‘\
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6) Probably the most important factor which must be
. kept in mind is that any request for information
about perceptions will greatly affect the response
., glven.

The process of inferring a person's perceptions or
beliels 1s one of observing behaviors and then asking how
this person must be perceiving to have responded this way.
At times, this will require taking a self-report at face
value., At other times; the validity of the information
will need questioning. This skill comes with practice
and, hopefully, it will become easier 'and more manageable

through the practice in this text.
Separation of Evaluation !

The last peoint to consider before the actual practice
begins is to make a distinction between personal evalua~-
tions and pérceptual inferences. 1In the actual practice [
materials, Humsn Relations Incidents submitted by teachers
and teacher candidates provide the protocols from which
inferences are drawn. It is poesible_to evaluate these
protocols in two ways. The first way is to read the incident,
see wyhat the person did, and evaluate the overt behaviors.
They can be evaluated as "like me” (they handled the situa~
tion well) or "unlike me"” (they handled the situation poorly).
This type of evaluation serves the purposes of everydsy
situations. This 18 the process through which friends and
acquaintances, as ywell as enemies, are chosen. Evaluations

of this type are "personal evaluations" and are not usually

accurate enough for use In teacher selection.

. W 1 - e
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The second way of evaluating incidents is called
"perceptual evaluation" which seeka to reveal the beliefs
or perceptions producing the observed behavior. Making per=-
ceptual inferences 18 facilitate® by using the definitions
(perceptual factors) provided by the research as criteria
upon which to rate candidates' pro;ocols.

The following chapter will present instructions and

practice for making perceptual inferences.

SUMMARY

Perceptions or beliefs underlie all behavior. To
understand ancther person’'s behavior, one must understand
his perceptions or beliefs. The process through which a
person comes to understand another person 18 called "reading
behavior backwards."™ Through this process, another person's
point of view, and thus his actions, can be understood. In
one sense, "reading behavior backwards" amounts to "standing
in another person’'s shoes" and seeing what it's like to be
him.

Overt behaviors provide the material from which infer~
ences about perceptions are made., There are tweo ways in
which behaviors are commoniy evaluated. The first way 1is

based on personal likes and dialikes. Thease are usually

not sufficiently accurate te be used in the teacher selec=

tion process. The second way ias through perceptual inferenc-

ea; that 18, reading behavior backwards.

The research has shown that effective and ineffective

AV
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( teachere differ in the way they perceive. 1In order for
selection officials to apply these findings, a high degree

of inference skill needs to be developed.
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CHAPTER 4V

MAKING PERCEPTUAL INFERENCES

Thias chapter will present introductor¥ instructiona and
practice materials for making perceptual inferences. The
four pe}ceptual factora to be uged in the material will be
described in detail. Practice Human Relations Incidents
will be provided for you to teat your underatanding of the
perceptual factors. The intent of thia chapter ia to give
you a "feel™ for meking inferencea and inaight into the
rationale used by profeaaional raters to evaluata perceptual
orientationa. Before beginning the practice, aeveral terma
need clarification:

Perceptual Factor. The training consists of the uae

of four perceptua®l factors. That ia, we are looking at four
aspects of the way people perceive: how a peraon aees him=
aelf, how he aeea othera, perceptiona of purpoae, and over-
all frame of reference. Each perceptual factor conaiats of
a pet of bipolar definitions (e,g. able~unable). The defi=-
nition on the right will alwaya correapond to the ineffec=
tive perceptions and the definitiona on the left to effec-
tive perceptiona. Theae definitions will provide the crite-

ria upon which inferences are to be made. In other words,

20
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you will be asked to infer which definition best fits the
perceptions of the person writing the Human Relatione
Incident.

Human Relations Incident. The Human Relations Incidents

(HRI) used were submitted by teachers or students enrolled
in upper-division and graduate education courses. All were
asked to follow the same basic format for writing Human
Relations Incidents. The instructions were as fo.lows:

I would like you to think of a significant pasat

event which involved yourself in & teaching role

and one or more other persons. That fa, from &

human Telations standpoint, this event had special

meaning for you. In writing about this event,

.lease use the following format:
i

FIRST Describe the situation as it occurred at
the time.

SECOND What did you do in the particular situation?

THIRD How did you feel mbout the situation
at the time you were experiencing 1it?

FOURTH How do you feel about the situation
now? Would You wish to change any part
of 1¢?
In the case of students who had not participated in
teaching situations, the term "teachiqs role" was changed
to "helping role.” When reading Human Relations Incidents,
keep in mind that the infermation was volunteered and muset
be regarded as self-report data.
Scoring incidents. After you have become familiar with
the perceptual factor and have read the HRI, you will be

aakted to Iinfer the writer’s perceptual orientation on a

scale eimilar to the one shown:

o
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ABLE
The teacher sees others as
having the capacities to
deal with their problems.
He believes others ars bzsi-
cslly able to fird adaquate
solutions to events in vheir
ovn lives.

22

UNABLE
The teacher sees others as
lacking the necessary capac~
ities to deal effectively
with their problems. He
doubts their ability to make
their own decisions and run
their own lives.

7 8 5 4 l 2 1

A score of 1 indicates that, in your best judgment,
the writer's perceptions closely parallel the perceptions
described in the ineffective (UNABLE) definition. Converse-
ly, a score of 7 indicates that, in y&ur judgment, the
writer's perceptions closely parallellchose described in the
effective (ABLE) definition. In most caaes, the writer's
perceptions will fall somewhere between the two extremes.

In evaluations of this type, scores will vary even
among highly trained raters. Therefore, it is necessary
to allow a range in which scores will be considered accurate.
In perceptual research, a range of plus or minus one (+ 1)
point is acceptable. Therefore, 1if the score of the profes-
sional raters was 5, a score of 4, 5, or § would fall within
the acceptable limit. 1In perceptual research, the criterion
of acceptabil.ty 18 that the raters (three or more) agree
vithin one point a minimum of 80X of the time. This same
criterion will be applied in determining your accuracy for
naking inferences. If you are within one point of the pro-
fessional ratings at least 80X of the time, then you have'

attained a high degree of inference akill.
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Steps for Making Perceptual Inferences

The following procedures ghould be used to evaluare
egch Human Relations Incident:
1) Carefully examine the perceptual definitions.

2) Read the Human Relations Incident, keeping the
definitions in mind.

3) Reread the definitions and make Your rating on the
scale Provided.

4) Compare your ratinga with those of the Professional

raters.

Ae you progress through these materials, the inference
process will become clearer. It is suggested that you re-
read the definitions often, and continually ask yYourself
how the person’s perceptions fit the perceptual factor under
consideration. When questions ariee concerning the nature
of inferences, you should reread the pertinent sections of
Chapter Three.

The practice material foliows. Two Human Relations
Incidents will be provided with each perceptual factor.

You will read each incident and score it in the place pro-
vided and then compare it with the score and rationales of

the profesaional raters.
!

EXAMPLES FOR PERCEPTIONS OF SELF

(IDENTIFIED - UNIDENTIFIED)

Example 1
1) Carefully examine the percaptual definitions.

Ho
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IDENTIFIED UNIDEMNTIFIED
The t=acher feels a oneness The teacher feela generally
with all mankind. He per- apart from others. His feel-
ceives himself ag deeply and ings of oneness are restricted

meaningfully related to per- to those of similar beliefs.
sons of every description.

Effectiv;'keacherg feel a closeness to people of every
deacription, independent of race, creed, or national origin.
This does not mean they are friends with everyone, but rather
that they have the capacity fo understand and feel a compas-
sion for all people. The feeling of identification is
familiar to everyone. The joy over the accomplishments of
loved ones, the excitement over a team's victory, and even
the sadness over the tragedies of friends and neighbors ex~-
emplify this identification. Some of the greatest figures
in history have developed this feeling of onenesa or
identification to auch an extent that all humankind has
been included.

The opposite ig seen 1in pecple yho never come to share
meaningful experiences with another human being. Most

people fall somewhere between these extremes. Effective

teachers perceive a greater identification between them-

selves and all students, regardless of beliefs and background.

This 1is an essential quality for effective teaching.

2) Read the Human Relations Incident, keeping the
definition in mind.

He was extremely poor but just as proud. He needed help but

the problem was how could we help him without hurting him?

Jerry (fictitiocus name) was a very good math student in

one of my seventh-grade classes. He made good grades, but

he started going to sleep every day in class after he finiahed
Q his work. At first, I just let him sleep, thinking that it

nr,
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was a temporary thing. However, it occurred more and more
often. I confided in his homeroom teacher and wWe became

real snoopers. She went into his locker every daY feor a week
and discovered that all he had for lunch evVery day was bread
with margarine apread on it. Next we went to the principal.
We offered to buy his lunches but the principal said no. He
called in the school nurse and she investigated the home
situation. She found conditions quite critical and as we

had suspected, the children were suffering from malnut~ition.
Jerry was just too tired to stay awake all day and since math
seemed to be his easiest subject, he chose that class in
which to sleep. Well, the outcome was that the principal

of fered Jerry a job in the lunch room for free lunches.

Jerry accepted and does not know to this day that two teach-
ers were "snoopy.” He atopped sleeping in class almost

‘immediately. He 18 now a senior in high school and is still

in the accelerated math program where I placed him at the
ernnd of the Beventh-grade. '

How would a person perceive in the situation 1if he
were identified with othera? Unidentified? How must a

person perceive to behave in the manner just described?

3) Reread the definitions and make Your rating on
the scale provided.

IDENTIFIED UNIDENTIFIED
The teacher feels a oneness The teacher feels generally
with all mankind. He per= apart from others, His feel-
ceives himself as deeply and ings of oneness are restricted

meaningfully related to per- to thoae of similar bellefs.
sona of every description.

7 ] 5 4 3 2 1
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4) Compare your ratings with those of the professional
reters.

The professional raters scored this person a 6. (Here~
after, the profesasionsl raters’ gcore will be denoted by an
PX"” on the appropriate number of the scale.) A score of
3, 6, or 7 would have indicated agreement with the trained
ratera. {(Hereafter, the range on the scale indicating agree~

ment with the professional raters will be boxed~in.)
X
UNIDEMTIFIED

A perceptual rating must be independent of personal

Y d
£
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IDENTIFIED
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likes and dislikes. From an external point of view, rummag~
ing through a student’s locker, and even his lunch, might
elicit a personal evalustion of "dislike"” for those involved.
This may appear to violate our beliefs and philosophies.
However, when the intent snd perceptions of the person
involved are understood, a different opinion may be reached.
It 18 dangerous to focug on behavior taken out of context.
After getting aside personal external evaluations of
behavior, decide how the person involved perceives. Where
do hig perceptions lie on a perceptual continuum? Personal
likes and dislikes cannot, of course, be ignored. But {1t
is possible to recognize them and hold them in abeyance
when examining the perceptual factors.

The evidence in the example indicates 8 person who

identifiees well with other people. This person shows a




. —

-

L]

27

high regard for the feelings of astudents and a sense of
sccomplishment in the success of students. A less identified
teacher might have felt his concern was to teach math and

not get involved in the personal problems and feelings of
students. There appears to be personal pride and satisfac-
tion, which comes with identification, when the teacher says
"tie 18 now a senior in high school and is still in the
accelerated math program where I placed him at the end of

the seventh-grade."

Some information about identification comes from the
nature of the incidents the person chooses to relate. Are
the incidents student-centered or self-centered? Generally
like him or unlike him? Here again, the example shows an
identified person who relates to others in meaningful

ways.

Example 7
1) Carefully examine the perceptual definitions.

IDENTIFIED UNIDENTIFIED
The teacher feels a oneness The teacher feels generally
with all mankind. He per~ apart from othera. His feel=-
ceives himself as deeply and ings of oneness are restricte=
meaningfully related to per- ed to those of similar ;
sons of every description. beliefs.

2) Read the Human Relations Incident, keeping the
definitions in mind.

At the beginning of the fall trimester, 1 was assigned
to school a® assistant to the audio-visual director. I came
from a coliege position and waes completely new to the school.

The A-V director was new to the position but not to
the community, having lived in this area all her life, This
woman was youngex then I, with much lees experience in teach=

5
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ing and in handling audio=-visual materials. She was certi-
fied (aa I was not) in library science, a requirement in all
Floxida schools.

From the very beginning there were problems in our
relationship, many of them stemming from the aforementioned
facts, but mainly from her objection to my "attitude"™ and
my "evasion of rcsponsibility." She even saw fit on several
occasions to lecture me on the fact that I should be able
to “take over"™ the A~V office and run it satisfactorily
during her absence. For some reason she felt 1 was not
capable of doing this,

Two facts colored her thinking about me: the fact thst
I am single and the fact that my sttitude toward students
is somewhat permissive, allowing them a great deal more
freedom than she thought was necessary. At the same time,
her provincial background undoubtedly colored my thinking
about her. ’

Another aspect of the situation was that the director
felt she was overworked and that her assistant, even though
assigned for only three hours a day, should take a certain
amount of administrative work off her shoulders. I expreased
the desire to do this, but she seemed convinced by this time
that I could not be trusted with heavy responsibility.

Although our professional duties created a certain
common ground of understanding, our personal relationship
deteriorated steadily to the point where a cold-war stale~
mate was reached. She took her keys with her when leaving
the office and chose to blame me whensver anything was
misplaced or missing.

What 1 did about this situation was to simply leave it.
I found another job (in a campus broadcasting studio) and
notified the principal that I was making the change after
Christmas. This was taking the easy way out. I realize
that, but the unpléasantness involved in working with this
woman influenced my early decision to resign. Under the
conditions existing at the time, I could see no other
aolution. '

Possibly what I should have done was to take a more
understanding viewpoint toward this woman and her problems.
If she wanted her assistant to be very strict with students
and with the checking out of materials, I should have been
willing to cooperate. My failure to compromise on this
matter probably led her to believe that I couldn't be
trusted.

I should also have kept in closer communication with
the director of the school and the principal, explaining the
situation to them and assuring them of my desire to cooperate
fully. I did not, and this led to the mistaken belief that
I wasn't taking my duties seriously.

My worst mistake was in my personal dealings with
the A-V director. She oddly enough seemed to like me per~
sonaslly, having said so on several occasions, and with a
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little tact and sympathy on my part, the entire gituation
could have been worked out satisfactorily.

How would a person perceive in this situation 1if he
were identified with others? Unpidentified? How must a

person perceive to behave in the menner just described?

3) Reread the definitions and make your rating on
the scale provided.

IDENTIFIED UNIDENTIFIED
The teacher feels a oneness The teacher feels generally
with all mankind. He per- apart from others. His feel-

ceives himself as deeply and ings of oneness are reatrict-
meaningfully related to per- ed to those of similar
sons of every description. beliefs.




4) Compare your ratings with those of the professional

raters.
) 7
7 6 5 4 3 >z 1
IDENTIFIED ! N\ UNIDENTIFIED

The focus of this person’s remarks is on himself.
It appears that the management of the way he looks in ¢he
situation is of primary concern. There was little interest
or concern for the way other persons felt or saw situations.
He even states his inability to identify by aaying "Possibly
what I should have done was to take a more understanding
viewpoint toward this woman and her problems." He also
acts on preconceived notions concerning the other's
intentione, auch as what effect being single and permissive
had on hia relationship with the teacher involved. Overall,
there ia a feeling of separation between him and otherc.
He see a push-pull relationship (me=you) rather than 2 one-
ness (us). These characteristics indicate a person who
doesn't 1deﬂtify with others, who doean't see himaelf as
related to others, and who fails to see things from others'

viewpointe.
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EXAMPLES FOR PERCEPTIONS OF OTHERS

(ABLE - UNABLE)

Exsmple 1
1) Carefully examine the perceptual definitions.

ABLE UNABLE
The tescher sees othere as The teacher sees others as
having capacities to deal lacking the necessary capa-
with their problems. He be- cities to deal effectively
lieves others are basically with their problems. He
able to £ind adequate doubts their ability to make
solutions to events in their their own decisions and run
own lives, their dwn lives.

The beliefe one holds about otherse, whether accurate
or felse, sffect behsviors toward them. Therefore, 1t is
imperative that teachers believe people are basically able
to cope with their problems. Children won't learn to solve

problems unlegs given a chance to try. 1If a teacher believes
1]

gtudents to be able, the stege 18 set for positive growth

and successes.
i ]
|

2) Read the Human Relations Incident, keeping the
definitions in mind.

Todsy on the playground, John, one of my children, broke his
glasses. This was not my day for playground-duty so I did
not see what happened.

Three conflicting reports were told me. The children
were running after the ball, John was sitting on the ground
with his glasses beside him and Henry stepped on them. This
was the first report.

The second report was that Henry had hit John and
broken the glasses.

The third report was that John had become angry and had
hit Henry over the head, breaking the glasses.

The boys were very boisterous. 1 asked the boys to
take their geats - all except John. '

John wae in tears and would not talk. 1 suggested that
he take hie seat and come talk with me when he felt like it.

ey
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Some time later John came to my desk and said "I'm
ready to tell you. I got mad at Henry for getting the ball
and hit him. I had my glasses in my hand and they got
broken.” I smiled at him, thanked him and asked him to tell
his mother.

1 believe this was the way I should have handled the
situation.

L]

How would & person who saw others as "able" perceive

the situation? Unable? How must a person perceive to

behave in the manner just described?

3) Reread the definitions and make Your rating on
the scale provided.

ABLE UNABLE
The teacher sees others ss The teacher sees others &s
having capacities to deal lacking the necessary capa~-
with their problems. He be- cities to deal effectively
lieves others are basically with their problems. He
able to find adequate solu- doubts their ability to make
tions to events 1In their own their own decisinns and run
lives. their own lives.
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4) Compare Your ratings with those of the professional
raters.

ABLE /N UNABLE

The teacher showed trumst in the coping ability of
children. She believed that children, if left to them-
selves, would tell her the truth. She relates that John was
told “to take his seat and come talk to me when he felt
like it." A teacher who saw people am less able may have
pulled rank snd demanded the truth. Instead, the teacher
created a situation in which the information was acquired,

and a learning situation was provided for John and the

entire class.

Example 2

1) Carefully examine the perceptual definitions.

ABLE UNABLE
The teacher sees others as The teacher sees others an
having capacities to deal lacking the necessary capa-
with their problems. He citiea to deal effectively
believes others aré baai~- with their problemn. He
cally able to find adequate doubta theix ability to make
solutions to events 1in their own decisions and run
their own lives, their own lives.

2) Read the Human Relations Incident, keeping the
definitions in mind.

One of the most difticult things I've had to do &sm a
teacher 1s assign grades.

Two years ago I had a certain student in my typing
class. This boy was almost perfection itself; beautifully
mannered, well liked by everyone, very handaome, and ex~-
tremely intelligent. As a matter of fact, this is what

39
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brought about a dilemma. Typing is, of course, a askill
subject and in my clasees, about half the grade comes from
performance on the typewriter. The firet aix weeks ended
and thie student deserved a B, It was a well-known fact
among the faculty that he had etraight A's on hie entire
echool record. He had never made a B 1in his life. It
really upset me to put down that. B on report card day and

I told him how sorry I wae to have to spoil his perfect
record of A, And then I wae moet pleasantly surprised. Ile
eniled at me and very earnestly informed me that he degerved
the B and 1if I had given him anything higher, he certainly
would not think much of me as a teacher. Well, the outcome
waas that he made a B the second six weeks, too. This etill
did not seem to bother him. He worked diligently at develop=-
ing his typing skill (thie ie the way he attacked all
probleme) and during the third eix weeks, he attained his
goal. He made straight A's the rest of the year and devel-
oped into an excellent ctypist. "

1

How would a person who saw others as "able" perceive
the situation? Unable? How must a person perceive to

behave in the manner just described?

3) Reread the definitione and make Your rating on thea
scale provided.

ABLE UNABLE
The teacher sees others gaa The tencher esecs others as
having capacities to deal lacking the necessary capa-
with their problems. He citieas to deazal effectively
believes others are basical- with their problems. He
ly able to find adequate doubte their ability to make
golutione to events in their own decisions and run

their own lives. their own livesn.
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4) Compare your ratings with those of the professional
raters.

ABLE 1L_ N\ UNABLE

The feeling of ableness is prevalent throughout the
incident. The teacher believed the boy could reach the
required performance level. She was also pleased with the
boy's preaction to her grading policy.‘ He was able t2
understand the grades ghe had to assién. The jroblem of
grading probably stemmed from a conflict between knowing
the boy's p?tential and the evidence of his current level
of functioning. This, she related, caused her a great dealt

of difficulty and grief. Overall, the teacher's belief is

one of trust and ableness of her studencs.

EXAMPLES FOR PERCEPTIONS OF PURPOSE

(LARGER - SMALLER)

Example 1

1) Carefully exanine the perceptual definitions.

LARGER SMALLER

The teacher views events in The teacher views events in
a broad perspective. His a narrow perspective. His
gools extend beyond the purposes focus on immediate
immedifate to larger impli- and epecific %aals.
cations and contexts.,

The definition states that effective teachers are con-~
cerned with larger goals. To have larzer goale and broader

perepectives means that teachers consider the implications
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cf classroom behavior on a student's future; there is a
concern for the future successes and happiness of students.
Art Combs relates & story about 8 teacher holding class

on the day President Kennedy was. assassinated. This teacher
insisted that students "stsy on task"™ and finish their math
asaignments and that discusaion of what had happened should
take place elsewhere, An opportunity for genuine long-
range learning was lost due to g8 smaller, narrower view of

the teaching purpose.

2) Read the Human Relations Incident, keeping the
definitions in mind.

-

In wmy firet year of teaching I was assigned to a junior
high school which practiced homogeneous grouping of students.
The groupings were determined by scores attained on
standardized tests and the recommendationa of previous
teachers. The school was located In an ares 1in ~#hich the
families were mostly in the lower socio-economic group.

In one of my 7th grade clagses 1 had Roger as &
student. Roger was a8 mentsl retardee, having at this timé
8 chronological age of 15 and & mentsl age of 8. He could
not write in script form and printed any written work I
asked him to do. He also lacked the physical coordination
of a 15 year old. He had attended the special class
co..ducted by the elementary school he had attended for the
past several years and had been sccially promoted by that
teacher as 1t was felt the association with children his
own age or near to it would be of benefit to him. The
financial status of his family did not permit his being
enrolled in one of the special schools the ares sfforded.

From such personal records as were available 8t the
begpinning of the year, 1 knew Roger was retarded but wae not
aware of the extent of his retardation until aome time
later. Roger was not a disruptive influence in the class,
being generally quiet and well behaved. He lacked the
sability to participate in class discussions and when written
work wae assigned, he was permitted to choose a partner to
help him.

After about two weeks of school I gave the class their
first test. It was not a difficult test and this group,
which was the loweat grouping of the 7th grade, acored

12
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rather high on the teat. Roger, however, did not correctly
answer a8 single question. I did not differentiate ia grading
his paper and gave him an E which was a failing grade. The
next day I returned the paperas and Roger, after observing

his failing grade, put his head down on his desk and began

to cry. One of the students told me he was crying because

he got an E, .

After returning all of the papers 1 began the discus-
sion of the day’s material, ignoring Roger for the time
being. After some minucea I noticed Roger had stopped
crying and was sitting up. Hia eyes were red and his face
tear streaked. I picked up 8 book I had taken from the
l{brary earlier in the day and handed it tu Roger with the
request that he return it to the library for me. This
would give him the opportunity to refresh himself. No
reference was made then or later to his grade or to his
crying.

Subsequent to'that incident I did two things. I placed
in his permanent folder a statement that he was, in my 1
opinion, unable to'do the work required st this level and
due to hia emotional instability, he would be graded on a
different scale from the rest of the class. Secondly, I
did not agsin give Roger a failing grade.

-
i

How would 8 peraon with a larger purpose perceive 1in
1

8 similar gituation? Smaller? How must 8 person percgive
to behave in the manner just deacribed?

3) Reread the definitions and make your rating on the
scale provided.

LARGER SMALLER
The teacher views events in The teacher views events 1in
a broad perspective. His a narrow perspective, His
goals extend beyond the purposes focus on immediate
ivwediate to larger impli- and specific goals.

cations and contexts.

ey
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4) Compare your ratings with those of the professional
ratera.

.~
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7 6 5 4
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LARGER

SMALLER

The person Iin this incident tends to perceive in a
smaller way. Hise concern is with the immediate situation,
the boy's inability to perform on the class test. The long-
range results of the teacher'a actions, the effect they will
have on the child's future, are never taken into considera~-
tion. This teacher perceives his job as correctly labeling
children based on their immediate performance rether than
helping students to succeed in 1ife. There 18 some
redemption in the teacher's handling of the eituation by
allowirz the student to return the book. But the teacher
perceived hie purposes as more short-ranged and immediate

than broad and long=~ranged.

Example 2

1) Carefully éxamine the percaptual definitions.

LARGER SMALLER
The teacher views events 1in The teacher views events 1In
a broad perspective. His a narrow perspective. His
goals extend beyond the purpcees focus on immediate

immediate to larger implica- and epecific goals.

tions and contexts. :

2) Read the Human Relations Incident, keeping the
definitions in mind.

I had about 30 firet graders for an art lesson of paper
designe. The students needed a lot of assistance and
demonstrations beCfuae this project was new to them. One

[
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student did just the opposite of the assignment and I
responded with shock and sald "What are you doing?"™ I felt
irritated and wondered how the child could be 80 dumb. But
now I think that hurt the child's self-confidence and that
in the future I should handle the situation more calmly,
since art is highly self~interpretive.

In the same first grade clase, I was pinning notes on
students to go home. ©OQut of the corner of my eye I saw
one boy take two pins and hide them 1in his pocket. This
boy 18 a discipline problem so I figured he might use these
pins in a destructive way. I got very angry and shouted at
the boy to return then. His eyes got large and he returned
one. I got even angrier because he gave me only one. I
thought he thought he was fooling me by giving one beck. 1
couldn't paddle him so I yelled at him even louder, although
wve were face tc face. He returned the last pin. I told him
to sit down. He did and covered his face with his hands.
Since then he has fcllcwed my directions a little more
closely. I try to give him extra duties guch as paaaing out
things to make him feel useful. Still, yelling like that'is
more an emotional than reasonable way 'tc handle a discipline
problem. .

i
How would a person with a larger purpose act in a

similar situation? Smaller? How must a person perceive

to behave In the manner just described?

3) Reread the definitions and make your rating on the
scale provided.

LARGER SMALLER
The teacher views events in The teacher views events 1in
a broad perspective. His a narrow perspective. His
goals extend beyond the purposes focus on immediate

immediate te larger implica- and specific goals.

tions and cortexts.
1

7 6 5 4 3 2 1
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4) Compare your ratings with those of the professional

raters.
1
7 6 S 4 3\2\1
LARGER y 7 l SMALLER

The teacher's purposes are directed at the immediate
situation: trying to get through the lesson, even at the
cost of personal pelittlement. The goals are to control
students' behavior with little or no concern for long-
range implicationa. The teacher never stops to ask what are
the larger implicationa, what effect will this have on the

students' lives. Thus, the perceptions of the purpose of

teaching are smaller.

" EXAMPLES FOR FRAME OF REFERENCE

(PEOPLE - THINGS)

Example 1

1) Carefully examine the perceptual definitions.

, PEQPLE THINGS
The teacher 18 concerned The teacher is concerned
with the human aspects of with the impersonal aspects
affaira. The attitudes, of affaira. Questions of
feelings, beliefs, and wel- order, management, mechanics,
fare of persons are prime and details of things and
considerations 1in his events are prime considera-
thinking. tiona in his thinking.

The events people choose to write about aupply informa-
tion about 8 person's perceptions and values, People-
oriented teachers are concerned with individual students and
the unique aituations which arise and require solutions.

The definition states that students’ beliefs, feelings, and

=N
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attitudes are of prime consideration to effective teachers,
They realize that significant learning takes place through
experiences which are personally meaningful.

L-]

2) Read the Human Relations Incident, keeping the
definitions in mind. .

One of the problems facing any new teacher is the
problem of discipline and the enforcing of school rules and
regulations. Specific regulations will vary from school
to school but there are a few which are usually in effect
at most secondary schools. These will prohibit students
from smoking while school 1is in session, from leaving ther
school property without permission, mandatory attendance at
classes, etc. UDisregard of some of the regulations may be .
handled by the classroom teacher but in other instances
the teacher 18 required to report any infraction to the
school administrator or other official. In this regard, s
question that is immediately raised is "Do you report sall
infractions committed by the student, or does the veporting
by the teacher depend upon the source of information from
which the knowledge of the infraction is derivedt”

For example, if the teacher apprehends a student 1in the
act of violating a school regulation, the duty of the
teacher 1is clear. But on the other hand, 1if the student
volunteers such information about himself, 18 the teacher
obligated to report the infraction or does he have the morsl
rerponsibility of respecting the confidence of the student
and remain silent? As sn illustration, I once had &8 teen~
aged boy tell me that he had, during the preceding week,
brought a bottle of wine to school and secieted 1t in hie
locker. During class changes and at other opportunities
he and his friends had gone to the locker and drank from the
bottle. I did not report this incident to the school
administration. !

In dealing in'cases of students violating school
discipline I generally followed these guidelines. If the
information regarding & breach of discipline was given to
me by a person other than the gtudent involved or was un-
earthed by me in the course of an investigation on my part,
I believed this information could and should be reported if
the gserlousnass of the offense required it to be. However,
if the information was volunteered by the student involved
in the infraction, I would respect his confidence and remain
quiet ynless I had first warned him that any disclosure on
his part might be reported.

My .ctiona in this connection were predicated on the
belief that to gsecure the trust and confidence of the atudent
you musat earn it by demonstrating that you deserve 1it.

=
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How would a person perceive if he were people~oriented?
Thing-oriented? How muast 8 person perceive to behave in the

manner Jjugst described?

&

3) Reread the definitions and make your rating on the
scale provided.

PEOPLE THINGS
The teacher i8 concerned The teacher 1is concerned
with the human aspects of with the impersonal aspects
affairse. The attitudes, of affairs. Questions of
feelings, beliefs, and wel- order, management, mechanics,
fare of persons are prime and details of things and
considerativns in his events are prime considerations
thinking. in his thinking. i
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4) Compare your ratings with thoee of the professional

PEQPLE THINGS

raters.
) h
\,/
6 5 4 3 1
7 ‘ /AN s 2
[ ]

Good teachers are concerned with details and mechanics
of events, but realize that their purpose is to benefit
people. Sometimes teachers forget the real purpose of
education and start to perceive it aa”a matter of manipu- l
lating things rather than assisting people. The incident
shows a teaiher who ia concerned with details and mechanics
of events aﬁd with policlea. However, a concern for

students and their rights was aleso expressed. Thie is the

reasoning behind a rating of 4.

Example 2
1) Carefully examine the perceptual definitions.

PEQOPLE THINGS
The teacher 1s concerned The teacher 18 concerned
with the human aspects with the impersonal aspects
of affairse. The attitudes, of affairs., Questions of
feelings, beliefs, and wel- order, management, mechanics,
fare of persons are prime and details of things and
considerations in his events aY¥e prime considerationa
thinking. in his ‘thinking.

2) Read the Human Relations Incident, keeping the
definitions in mind.

In my first year of teaching French, I taught one class
at 8:00 A.M., a class of about 20 boys of freshmen through
senjiors at a large university. I thoroughly enjoyed chis
class but there is one incident that I would like to do
over and differently. @On the first day of class I noticed
a boy who appeared sullen and who wore a sarcaatic grin all

=N
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through clags. As 1 was rather gcared and on the defensive,
I was very cool towards him and made pure he was on hip toes
every minute. After peveral clapees he ptill appeared to
have the pame attitude. One day I happened to mention his
name to a fellov teacher. She said, "Oh, ien't he nice, but
he 18 go self-~conscious about hig huge size. He looks as
though he would like to disappear under the table.” Frankly
I had never noticed his pize but I watched him during class
and I was amazed to discover that the other instructer was
right. His grin was one of gelf-consciousness and he was
very shy. I immediately changed my attitude and at the end
of the semester wwe were good friende. I often wonder what
would have happened 1f I hadn't been "clued in." If I could
begin that clase over, I would try to gee himeelf and the
class as that boy gpaw them. I would try not to juwmp to
conclusions and I would try to take the whole pituation more
philosophically so that I would be legs on the defensive to
begin with. . '

L

How wogld a8 person perceive in a similar gituation 1f
he were people-oriented? Thing-oriented? How must &
person perceive to behave in the manner just described?

3) Reread the definitions and make your rating on the
scale provided.

FEOPLE THINGS
The teacher 18 concerned The teacher 18 concerned
with the human aspects of with the impersonal aspects
affairs. The attitudes, of affairs. Questions of
feelinge, beliefs, and wel~ order, management, mechanice,
fare of persons ave prime and details of things and
conslderations in his events are prime considera-
thinking. tions in his thinking.
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4) Compare your ratings with those of the professional

raters.
7 ! \si 4 3 2 1
PEOPLE / i THINGS

The incident that the person chooses to relate and
the manner Iin which it is described indicates a strong
people-orientation. The teacher is very concerned with
students' attitudes and feelings, and she is astonished
with her own inability to understand the student's motives.
She spparently be .eves that she usually does much better.
It 18 also unlikely that a.less people~oriented individual
would have achieved such an insight. This teacher's primary
concerns evidently were not with the order, management, or

mechanics of the situation, but rather with the human aspects.

CONCLUSION

Hopefully the process of making perceptual inferences
is now more clearly understood. Reliable perceptusl
inferences require more than categorizing behaviors., They
involve inferring the person’s fundsmental beliefs, vslues,
and attitudes from their behavior.

Chapter Five will present a method by which you will
be able to evaluate a Human Relations Incident on all four
perceptual factors. Additional practice protocols are
provided along with ratings and rationales of professional

raters.
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CHAPTER V

PERCEPTUAL EVALUATIONS FOR SELECTING TEACHERS

PRACTICE MATERIALS

At this time you should have some idea about the
process of making perceptual inferences. The intent of this
chapter 18 to expand that skill into an evaluation scheme
which should prove useful in making selection decisions.
This chapter containse eight Human Relations Incidents. As
in Chapter Four, these were submitted by teachers or students
enrolled in advanced undergraduate or graduate education
courses. And, once again, for students with no prior
teaching experience, the term "teaching role" was changed
to "helping role" in the instructions for writing Human
Relations Incidents. Scoring of these incidents will take
place on a sacore sheet shown in Table B. Each Human
Relations Incident will be preceded by 8 score sheet for
that incident. Thé ratings and rationales of the profes-
aional raters will follow each incident. The procedure you
will use for evaluating the Human Relations Incidents will
be as follows: - .

1) Read the Himan Relations Incident.

2) Refamiliarize yourself with the four perceptual
fac:ors.

46
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{
TABLE B
PERCEPTUAL RATING SCALE
RATER DATBE PROTOCOL #
PERCEPTIONS OF SELF:
IDENTIFIED UHIDENTLFIED
The teacher feels a oneness with The teacher feels generslly apart
4ll mankind. He perceives him- from others, His feelings of
self as deeply and meaningfully oneness are restricted to those
ralated to persons of every of asimilar beliefs-
description.
7 6 3 4 3 2 1

PERCEPTIONS OF OTHERS:

. ABLE UNABLE

’ The teacher gees others ra The teacher sees others a® lacking
hosving capacities to deal with the necessary capacities to deal
thelr problems. He belicvea effectively with their problenms.
others are beaically able to find fie doubts their ability to make
adequate golutions to events 1in thelr own declieions and ren tbhaeir

(; their own lives. own lives.

& 3 2 1

PERCEPTIONS OF PURPOSE:

LARGER

The teacher views events in a

broad perspective.

His goala ex-

N tend beyond the immediate to
larger implications and contexts.

7

6

3

SMALLER
The teacher views events in @
narrow perspective. Hie purposes
focua on immediate snd specific
goels.

& 3 2 1

PRAME OF REFERENCE:

PEQPLE

The temcher 18 concerned with
the human aspects of affalrs,

The attitudes, feelings.

beliefs,

and wvelfare of persons are prinme
coneiderstions in his thianking.

THINGS
The teacher 19 concerned with
the impersonsl aspects of
affafrs. Questions of order,
nanagetent. nmechanica. and
detaile of things and events sre
prime considerations 1in his
thiﬂkiﬂs.

4 3 2 1

O
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.3) Reread the Human Relations Incident, keeping the
definitions in mind.

4) Select and score on the factor which seems most
appropriate for the particular Human Relations
Incident.

S) Examine the remaining factors, reread the Human
Relations Incident if necessary, and rate.

Thus, upon completing this process, you will have

rated each protocol on each of the feur perceptual factors.
The gcores on each factor can be added together to come up
with a total gcore. A maximum possible total is 28, and the
minimum possible is 4. In general, a;total score between
18 and 28 indicates perceptions which have been demonstrated
to be characteristic of effective teachers. A score between
4 and 14 indicates perceptions which have been demonstrated
.0 he characteristic of ineffective teachers. A total gcore

between 14 and 18 could indicate one of geveral things:

A) The person's perceptions are between the two
definitions.

B) Neither of the definitions would fit the gvgflable
information.

C) The incident may not have supplied you with enough
information on which to infer.

The scores obtained should be considered approximate.
Variations are expected, even among highly trained raters.
The discriminating power of this method comes when you have
attained B80% agreement with the trained raters. The actual
discriminating power ig between effective teachers' percep-
tions and ineffective teschers' perceptions, not between the

degree of effectivenegs of good teachers or the degree of

24
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effectiveness of poor teachers. After completing this chap-
ter, you may wish to assess the accuracy of your ratings.
This can be simply computed by addirg up the total number

of inferences which you made. (That is, four inferences

for each incident, 32 total.) Then add up the number of
inferences you made which were within the acceptable range.

Then divide the latter dy the former.

, a5




50

PROTOCOL #51

On the first day of gchool I had a three year old who
wag completely oblivious of me. MHe acted as 1f he could
not hear or see me. The entire morning he ran around the
room pulling toye off the shelves. He seemed to have no
interest in whst I was doing. I tried to ignore him, but
it was difficult because the other children kept an eye on
him and were constantly telling me what he was doing. When
I approached him, he screamed and ran across the room.

I tried to approach him. Y tried to coax him 1into
joining us. Every time he loocked at me he gave me a sly
esmile as 1f he was enjoying making me unhappy. I ended up
ignoring him.

I felt very badly about the situation. I felt that
I waes not in contrel and that he wags manipulating me.

Now that two weeks have gone by, I feel a great deal
better about things. He still 18 difficult, but in control.
He 18 much more interested in things in class and wsnts
to participate in everything. Today he was a leader, which
means he cleaned up well after free play. I feel that T
didn’t handle him well the firat day. Through poaitive
reinforcement I keep him in line. I believe I ghould have
had more patience with him and myself the first day.
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PERCEPTUAL RATING SCALE

RATER PATE

pPrROTOCOL #

PERCEPTIONS OF SELPs

IDENTIFIED
The tescher feels a oneness with
all menkind. He perceives him-
self ga deeply and mesningfully
related te persons of every
deacription.

UNIDENTIFIED

The teather feels generally apart
from othets., Hia feelinga of
oneness ave restricted to thoase
of similar beliasfe.

PERCEPTIONS OF OTHERS:

ABLE
The teacher sees othera as
having tapacities to deal with
their problzwe. He beliszvee
others ate basically able to find
adequate gpolutions to events in
their own lives.

UNABLE
The teacher sees others as lacking
the necessary capacities to deal
effectively with their ptoblems.
He doubte their ability to make
theit own decisions and tun thalr
own livesn,

3 2 1

PERCEPTIONS OF PURPOSE:

LARGER
The teacher views events 1in a
broad perspective. His goals ex-
tend beyond the immedliate to
larger implitations and contexts.

7 6 5

SMALLER
The teathet views eventa in a
nattow petapective., His purposas
focue on immedinte and apecific
goale.

3 2 1

FRAME OF REFERENCE:

PEOPLE
The teacher 18 concetned with
the human aapecta of affairas.
The attitudes, feelinge. beliefs.
and welfare of persons pre ptince
conalderaticona in his thinking.

THINGS
The teachet 1s concerned with
the irpersonal mspects of
affatrs. Questions of otrder.
management, mechanite, and
details of thingas and events ata
prtime consideraticns in his
thinking.

3 2 1




EXAMPLE {51

1 A
IDENTIFIED 7 6 5 & X _ 2 1  UNIDENTIFIED
1
ABLE 7 6 5 4 }x‘ 2 1  UNABLE
LARGER 7 6 5 | M 2 1 smALLER
PEOPLE 7 6 5 4 M 2 1 THINGS
RATIONALE

IDENTIFIED - UNIDENTIFIED The feelings one infers from
this incident are not those of "gneness" with all mankind.
The boy involved in the incident 1is a case in point. The
teacher feels somewhat apart from him. She doesn't really
understand or identify with his feelings or problems.

i

3

ABLE =~ UNABLE The feeling is that people are general-
ly unable to handle their own problems. This 1is expressed
by her need to have control over the people in the
environment.

LARGER ~ SMALLFER The teacher views events In a
narrower perspective. She 1Is concerned more with the imme-
dlate situation (control) than with any larger implications
(how to help this boy with his problems).

PEOPLE ~ THINGS It 1is true that.the majority of this
incident 1is spent talking about people, but the major
concern Is not with the feelings, beliefs, and welfare of
the people involved. Rather there i3 a concern for order
and management. The teacher says "I didn't handle him well”
and "I keep him in lire" rather than "I tried to find out
what made him act the way he did."
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PROTOCOL #62

While teaching 6th grade beginning band students, I
had one male student who had a problem. John (not his
real name) would forget his music, instrument, reeds, or
just not come to class at all. John was large for his age
and loved any kind of sports. He would use any excuse not
to come to band rehearsal, to include a scratch, bumps on
some elbow, etc. Finally I called his mother who informed
me that she had played the old clarinet which John was
using and she wanted him to have some of the fine arts.
The father was an athlete and wanted John to be an athlete
also. Therefore, John was being pulled in two directions,
trying to please both parents at the same time. I en-
couraged John and reinforced him at every opportunity.
However, John's true love was sports.

John made up his mind one day. HKHis clarinet was
squeaking and fie became S0 firritated that he broke the
clarinet in halves over his knee.

He knew he was in trouble with his mother, and would
either have to tell her a lie about the clarinet and how
it got broken or tell her the truth: he hated the clarinet.
I contiprued the rehearsal. John got some glue and tried
to repalr the clarinet which was broken beyond repair. I
did not report the incident to John's mother because either
way John went (lie or truth) his band days were over. John
told me later he would not be in band anymore.

At the time of this incident, I felt frustration.
Partly, I felt proud of John for taking a stand and making
a decision. But I felt that I should have sent him to the
school principal as an example to the other students.

Now I am satisfied with my decision of letting John
handle his own problem Iin his own way.
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PERCEFTUAL RATING SCALE

RATER DATE

PROTOCOL #

PERCEFPTIONS OF SELF:

IDENTIFIED )
The teacher feels a oneness with
all mankind. He percelves him-
self as deeply and meaningfully
related to persons of every
description.

UNIDENTIFIED
The teacher feela generally apart
from others., His feelingas of
oneness are restricted to thosa
of similer beliefu.

PERCEPTIONS OF OTHERS:

ABLE
The teacher sees others a8
having eapacities to deal with
their problems. He believes
others are basically sble to [ind
adequste golutions to events in
their own lives.

UNABLE
The teacher sees others as lacking
the necessary capacities to deal
effectively with their problewms.
e doubts their ability to nmake
their own decisions and run their
own lives.

3 2 1

PERCEPTIONS OF PURPOSE:

LARGER
The tescher views events 1in 2
broad perspective., His goals ex-
tend beyond the immediate to
larger implications and contexts.

7 ) 5

SHALLER
The teacher views events in a
narrow perapective. His purposes
focus on immediate and specifie
goals.

3 2 L

FRAME OF REFEREHCE:

PEOPLE
The teacher 18 concerned with
the human aspeers of affalra.
The attitudes, feelinge, bellefs,
and welfare of persons are prime
considerations Iin hias thinking.

THINGS
The teacher {9 concerned with
the impersonal aspects of
affolrs. Questions of order,
management, mechaniess and
detn{ls of things and eventa are

prime considarations In hie
thinking.

3 2 L
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EXAMPLE £62

IDENTIFIED 36 5 M 3 2 1 UNIDENTIFIED

ABLE 1 6 3 3 2 1 UNABLE

LARGER I > 4 3 2 1 sMALLER

PEOPLE 7 :‘f‘ & 31 2 1 THINGS
RATIONALE

IDENTIFIED « UNIDENTIFIED This tescher doea show a
degree of identification with others, but the degree of
identification falls somewhere between s feeling of "one-
ness”" and feelings restricted to persons of similar beliefs.
Thus a score of 4 was assigned.

ABLE -~ UNABLE The teacher believes that John has the
ability to make his own decisione. This shows s belief thst
people are bssically able to solve their owa problems. It
also shows a trust in people's ability to help themselves.

LARGER - SMALLER On this scale the tescher's percer=
tions fell between the two definitions.

PEQPLE - THINGS The incident indicates a concern for
people-problems. The teacher was swsre of the struggle
that John had t¢ make between music and hurting his mother
snd sports and doing what he really wanted to do. Along
with this awsreness was s concern for John's feelings snd
his overall welfare.

61
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PROTOCOL #60

Approximately fifty miles into the Kaisut Desert the
Land Rover in which I was riding had another flat tire.
The driver and one of his agssistants were working on the
tire, and a group of men and boys from the wvillage of Kergl
came to Investigate. Our driver inquired as to the pos~-
sibility of our photographing some of the people of the
village; a disagreement took place, and no pilctures were
allowed. Four holes were found in the tube of the tire, so
we were in for a rather long wait until they could be
repaired. The men drifted away gradually, but the young
boys stayed to observe. Only two girls about five years
0ld and three very elderly women were seen; the reat of
the females had taken the group's camels to Lake Turkana
for water. As I was leaning against the Land Rover, some
of the boys came up to me and addressed me in up-country
Swahili. The others in our group seewmed uninterested in
the proceedings and remained in the car. I answered as
well as possible in very rough Swahili. The boys, who
ranged in age from four to twelve, laughed heartily at my
attempts to speak their tongue. !

I sat down on the ground and was immediately surrounded
by about 15 or 20 of ‘the boys., I was still laughing at
their laughing at me. I simply smiled and tried sSvme more
Swahili. They laughed again, drew claser, aud triad out
their rudimentary English on me. I laughed and tried to
help them pronounce theilr words more correctly. They
seemed to be thoroughly enjoying the proceedings, and I
went into a math lesson, drawing numbers in the sand with
my fingers and saying the number in English. One through
ten was mastered quickly, but we had some trouble with
eleven through twenty. Some of the boys wanted to explore
me. Then the others had to try. They tentatively touched
my hair and gigzgled. My glasses also got passed around
carefully, each boy trying to look through some very :hick
lenses. The looks of astonishment were followed by more
laughing. They inspected my fingers and fingernails; then
they wanted to see everything in my pockets. The sight of
a few shillings in my pocket caused a mild panic; they all
wanted the money. I pushed the few coins back in my pocket
and continued with:the English lesson. A thought occurred
to me. Here I was| in the middle of nowhere, with no books,
no paper, no pencils, nothing, teaching and learning with
about twenty children who aseemed as fascinated with me as
I was with them. Our "class"” lasted about twenty minutes;
the punctures had been repaired, and we had to be on our
way. I told them all good-bye in English and in Swahili;
they did likewise and waved vigorously as we drove further
into the desert.
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As the gituation occurred, 1 was euphoric at the events
of that morning and this was the absolute highlight. 1
felt a strange sense of having taught something, but even
more, the joy of having the time to 8spend with those
children. I 8till feel the same way about the "claass.”
The only thing I would change would be to have been able to
spend more time. :
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PERCEPTUAL RATING SCALE

RATER DATE

PROTOCOL #

PERCEPTIONS OF SELF:

IDENTIFIED
The teacher feels & oneness with
all mankind. He perceives him-
self ss deeply and meaningfully
related to persons of every
description.

UNIDENTIFIED
The tesacher feels generally apart
from others. His feellings of
oneneas are restricted to thoamas
of zimilar bellefa.

PERCEPTIONS OF OTHERS:

ABLE
The teacher sees others &ae
having capacities to deal with
thelr problems. MHe helieves
others are basically sahle to find
adequate solutlons to events in
( thelr own lives,

UNABLE
The teacher gsees others as lacking
the necessary capacities to deal
effectively with their problemn.
He doubts thelr asbllity co make
thelr own decisions and run their
own livesn.

3 2 1

PERCEPTIONS OF PURPOSE:

LARGER
The teacher vicws events in a
broad permpective. His goale ex-
: tend beyond the immedlate to
larger implicatlions and contexts.

7 6 5

SHMALLER
The teacher views events in 2
narrow perspective. His purpoasa
focuys on lmmedlate gnd epecific
goals.,

3 2 1

FRAME OF REFERENCE:

PEOPLE
The teacher 18 concerned with
the human aspecta of affalrs.
The attitudes, feelings., bellefs,
and welfare of persons are prime
conaiderationas In his thinking.

THINGS
The tescher la concerned with
the lwpersonal aspecta of
affairs. Questlons of order,
managenent, mechonice, and
detalle of things snd events ars
prime coneiderationa in his
thinking.

3 2 1

Q 8(1
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EXAMPLE #60

IDENTIFIED 7 ™M 5 4 3 2 1 UNIDENTIFIED

ABLE 7 4 s/ 4 3 2 1  UNABLE
LARGER 7 6 Z 3 2 1 SMALLER

PEOPLE f :A‘: S 4 3 2 1 TRINGS

RATIONALE

IDENTIFIED ~ UNIDENTIFIED A high degree of identifica-
tion was apparent in this incident. The person had the
ability to relate to people with agbout as diverse a back=
ground as you could get. There was a feeling of "oneness"
with all humankind.

ABLE - UNABLE This factor was a little harder to
infer. The evidence indicates a bhelief that people handle
themselves and their problems ably.

LARGER - SMALLER The person's perspectives were broad.
The person focused on things which could and probably wouid
affect the lives of the children for a long time to come,
rather than on immediate and short-range goals associated
with the repair of the tire.

PEQOPLE - THINGS This person is concerned with the
human aepects of affairs. A high degree of people~-concern
is seen in the interactions with the tribal children.

oo
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PROTOCOL f#70

The incident happened during student~teaching at one
of the high schools of that particular town. My major at
that time was Health and Physical Education. There waa a
track meet with several achools participating. I waa
assigned by my supervising teacher to keep time for the
runner In Lane Three. ©Once the meet atarted, I flicked the
stop watch on. Somewhere during the course of the event,
my watch atopped. I really don't know what caused it to
atop but at the end of the event without realizing the
watch had stopped, I reported the time to the acores table,
gand I realized that the time was so far off until it couldn't
possibly have been correct.

Later, I reported that I had given the wrong time
due to a faulty mechanism. By being on the field during
student teaching, I felt that it was the moat embarrasaing
thing that could have happened to me. I was certain that
it would affect my grade, but the coach verified my
Statement. )

If the aituation occurred again, I would check my
equipment thoroughly before engaging imn any worthwhile
activitiea.
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PERCEPTUAL RATING SCALE

RATER DATE

PrOTOCOL /

PERCEPTIONS OF SELF:

IDENTIF1ED
The teacher feels a oneness with
all mankind., He percelives him-
self as deeply ond meaningfully
telaced to persons of every
descriperion.

UNLDENTIFL1ED
The teacher feels generally apart
from ochers. His feelings of
oneneds sre vescricred €9 chose
of similar beliefs.

PERCEPTIONS OF OTHERS:

ALLE

The tescher sees others as

hsving capacities co deal with
thelr problems. He belleves
others are basically sbie to find
adequate soluctions to events in
their own lives.

UNABLE
The teacher sees others as lacking
the nccessary capacicies to deal
effectively with their problems.
He doubes chelr abtilicy to make
their own decisions and tvun chelr
own lives.

3 2 1

PERCEPTIONS OF PURPQOSE:

LARCER
The teacher vieva cvents in @
broad petapective. His gonls ex-
tend beyond che immediate to
larger implicaticns and concexcs.

b & 5 &

SMALLER
The teecher vievs events in #
nartow perspective. Ria purposss
focus on immediace ond specific
goals,

3 2 1

FRAME OF REFERENCE:

PEOPLE
The teacher is concerned wich
the human aapects of affglre.
The atctitudce, feelings, bellefs,
snd wvelfare of persons are prime
conslidervacions in his chinking.

THINGS
The tescher i3 concerned witch
the lapersonal aspects of
affatrs. Quesclions of order,
management, mechanics. and
detatle of things and evencs STe
prime considerations in his
thinking.

3 2 1

e
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EXAMPLE #70

‘ LYY
IDENTIPIED 7 é 5 ,ﬁ¥_ 3 2 1 UNIDENTIFIED
l LY.
ABLE 7 6 5 {3 2 1  UNABLE
—— |
LARGER 7 6 5 4 b{ 2 1 SMALLER
;]
PECPLE 7 6 5 & U2 1 THINGS

RATIONALE

IDENTIFIED - UNIDENTIFIED This one was not easy to
infer. The person s perceptions were between the two
definitions. It may be that the person's feelings of
"oneness" were overshadowed by a concern to vindicate himself.

ABLE - UNABLE Again, the person's perceptions fell
between the two definitions.

-

LARGER - SMALLER The perspective 1is a narrow one.
The person never focuses on the broadrr implications which
include the students involved in the particular incident.

PECPLE - THINGS A feeling that stood out was the
concern for the detaills of the situation. The effects of
the incident on the runner were never mentioned.

.
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PROTOCOL #92

There wa8s thia 6 year old little black girl called
Sara in lst grade. She always pretended to be someone
else, This person that she pretended to be always was a
little white ., 1 called Linda. She tried to dress like
Linda, act like Linda, she even tried to change her little
volce to talk like Linda. Linda had & deep Southern voice
and it sounded pretty bad at times., but this was her way of
talking so I didn’t let that bother me, but what botherzd
me was Sara imitating her. So one day I called Sara in to
talk to her and I aceked her 1if there was anything that she
could change about herself, what would be the changes? She
replied, "I would be white like Linda, so I could be precty.”
T then to.ld Sara I thought she was very pretty just as she
was and that she had very pretty skin and she should be
very proud of herself because there's a lot of people that
think the world of her. At first I felt bad about the
situation, because somewhere back in Sara’s little mind she
thought that because of her color, she was not aa good or
attractive as the person she really thought she wanted to
be. But after talking with her I found that the reason she
wanted to be someone else that she couldn’t be was that some
of the other children had been calling her names ~ud telling
her she was ugly and that nobody cared for her, wnich wasn't
true. This same little girl, who i3 not s¢ little anymore,
now seems to be very proud of herself and she's a very
intel)ligent, smart person., I feel that T helped Sara to
understand 8 little better to be proud of herself as she {is,
I feel now 1if I could have changed anything then about the
situation, it would have been no mere than I did then but
to talk to this child and try to instill confidence in her
which was lacking about herself,

e ey o o 1 e
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PERCEPTUAL RATING SCALE

RATER DATE

PROTOCOL #

PERCEPTIONS OP SELF:

IDENTIPLED
The teacher f£eels a onenesa with
all wmankind., He percelves hilm-
self as deeply and ceaningfully
related to peveocns of every
description.

UNIDENTIFIED
The teacher feels generally apart
from others. Hls feellngs of
oneness atre restricted to thoae
of s1milar beliefs.

PERCEPTIONS OF OTHERS:

ABDLE
The teachetr aees others aa
having capacltles to deal with
their problema. He believes
others are baslcally sble to find
adequate gojutlons to events in
their own lives.

UNABLE
The teacher sees others as lackling
the necessary cepaclties to deal
effectively with thelir problenmn.
He doubta thelr ability to make
thelr own decisions and run thelr
own llves.

3 2 1

PERCEPTIONS OF PURPOSE:

LARGER
The teacher vlews events in a
broad perepective., Hls goals ex~-
tend beyond the lmmedilate to
larger lmplications and contexts.

7 [ 5 [

SHALLER
The teacher views events in a
narrow perspectlive. Hies purposes
focua on immediste and apeciflic
goala.

3 2 1

PRAMFE OF REFERENCE:

PEOPLE
The teacher 1g concerned with
the human aapects of affalra.
The attitudes, feelings, bellefs,
and wvelfare of persons are prioe
conslderations 1n his thinking.

THINGS
The teacher 18 concerned with
the lmpersonal aspects of
sffalrs. Questions of order,
wznagement, mechanica, and
detalls of things asnd eventa are
prime consfderations 1n nia
thinklng.

3 2 1




EXAMPLE #92

IDENTIFIED 7 6 M 4 3 2 1 UNLIDENTIPIED

ABLE 7 6 5 .3 2 1 UNABLE

LARGER ;7 4 { 4 3 2 1 SMALLER

PEOPLE 76 3( ) 3 2 1  THINGS
RATIONALE

IDENTIFIED ~ UNIDENTIFIED The feelings expressed in
this incident indicate an identification with people. The
teacher takes pride in the fact that a student has pro-
greased and 1a doing quite well. The teacher 1is interested
in understanding why the student feels the way she does.
This concern comea from an identification with people.

ABLE =~ UNABLE On this scale, the perceptiona fell
between the definitionsa.

LARCER - SMALLER The teacher’'s goals gre larger ones.
The teacher is concerned with the implications >f 2.en+3 for
the long-range effects they will have.

PEOPLE «~ THINGS Thie incident shows a people-orienta~
tion. There 1is much concern for the little girl's feelings,
beliefs, and welfare. These concerns are primary, and only
after they are met comes & concern for things and events.

1
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PROTOCOL #100

I w.s in my assistant level in the second grade. The
teacher asked me ~o take three students to the library to
help them with subtracting and borrowing. I took three
girle to the library. One of the giris did not know what
she was doing 8t all. She could not carry in addition and
¢id not know her subtraction basic facts well enough to do
the borrowing. Another girl seemed to know what ghe wss
doeing and knew the steps but would not do it. She kept
asking to get a drink or sharpen her pencil or go look at
the books. The last girl just said she wasn't going to do
the problems. I could not tell if she knew how to do it or
not. After about ten to fifteen minutes, I was almost yell-
ing at them because none of them were trying and I could
not get them to try. So I took them all back to the room
and had to tell the teacher that I had accomplished nothing
with them snd that I *{d not think I could work with three
at a time. The next -day, though, she atill wanted us, the
asgistanta, to help the students who were having problems
with borrowing. The teacher asked me to take three differ-
ent students this time. I took one boy and twe girls and
one of the gi-la was one of the ones I had had the day
before. <This time all three of them sat down and atarted
working. I showed them each how to do two or three problems
and then they all did the rest by themselves.

When the first students did not do their work, I tried
praising them 1f they did anything at all. But this only
worked for a minute. They just did not want to work.

My feelings about that situatic* were frustration and
lack of knowledge of what to do to get them to work.

After that first day, I thought I was not cut out for
teaching but the next day when I walked into the library
with three astudents who did not know how to borrow and when
ve walked out and each of them could work the problems on
their own, ny spirits and self~confidence came back.

R
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PERCEPTUAL RATING SCALE

RATER DATE

PROTOCOL #

PERCEPTIONS OF SELF:

IDEETIFIED
The teacher feels 8 oneness with
411 mankind. He perceives him~
self g4 deeply and meaningfully
related to persons of every
description.

7 é 'S

}

UNIDENTIFIED
The teacher feels generally apart
from othera, His feelings of
oneness are restricted to those

of gimilar beliefs.

PERCEPTIONS OF OTHERS:

ABLE
The teascher sees others ag
having capacities to deal with
thelr problvms. He believea
othere are basically eole to find
sdequate solutions te events in
thelr own lives.

UNABLE
The teacher sees others as lacking
the nccessary capacities to deal
effectively with their problenms.
He doubts thelr ablility to make
their own decisions and run their
own lives.

3 2 1

PERCEPTIORS OF PURPOSE:

LARCER
The teacher wviews events 1in a
broad perspective. |His goals ex-
tend beyond the lmmediate to
larger implications and contexts.

7 6 b)

SHALLER
The teacher views eventa in a
narrow perspective. His purposes
focus on immediate and specific
goala,

3 2 1

FRAHE OF REFERENCE:

PECPLE
The teacher 1s concerned with
the human sapects of affairs.
The sttitudens, feelinza, bellefs,
sand welfare of persons are prine
considerstions in his thinking.

THINGS

The teacher 19 concernec with
the impersonal agapecta of
affaira. AQuestions of order,
wanagement, nechanlca, and
details of thinge and events are
prime considerations in his
thinking.,

3 2 1

3
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EXAMPLE #100

N7 3
IDENTIFIED 7 __ 6 5 & 3 2 1 UNIDENTIFIED
ABLE 7 6 5 x/ 3 2 1 UNABLE

LARGER 7 6 5 & S 1 1 SsMALLER

THINGS

PEOPLE 7 6 S A

RATIONALE

IDENTIFIED - UNIDENTIFIED The feelings underlying this
incident are net strong feelings of closeness, but neither
are there feelings of separation. Therefore a rating of 4
was made.,

ABLE - UNABLE Here again, the feelings fall close to
the center of the definition. The person perceives teaching
as something done to students rather thaa something dynamic,
invelving students Iin the process.

LARGCER -~ SMALLER Here the perceptions lean toward
the smaller end of the scale. More impertance was placed
on the completion of the immediate task ("borrowing") rather
than taking the time to know the students and their problems
in a meaningful way.

PEQOPLE - THINGS The teacher's dealings with the
students were less'concerned with feelings and beliefs and
more concerned with the mechanics and management involved
in teaching “borrowing."
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PROTOCOL {105

Environment: Classroom, 6th grade, math. Frustrated
student because he cannot accomplish a certain task that I
wanted him to perforn. He seemed to feel very withdrawn
and introverted, alone and afraid.

When at first I understood his true feelings, I knew
that I must gain his resrect and trust before I cousd be~
gin to help him understand his difficulty in accomplishing
his required task. This was somewhat of a problem because
of the little time we had known one another.

I felt some pressure from him because I did not at
first believe that he was actually afrnid of me. Who am I
to frighten or hurt people? Then I realized that possibly
I was threatening his security; in other words, would embar-
rase and put him down in front of his peers.

Taking these emotions and feelings into comsideration,
I tried to convey to him my like for him and the acceptance
of his feelings. I understood how he felt and wanted to
help without harsh overtones or embarrassment. I approached
the problem in this manner and the results were better than
expected.

#105~2

One day when I was doing my student~teaching, my asg~
signed teacher was absent and a substitute was called 1in.
The kids disliked her very much. Her ideas of maintaining
control in the classroom weren't exactly of my standards
either. She tried to instill a certain amount of fear to
begin with to establish her control and authority of the
classroom. Certain phrases such as "Button your lips!" etc.
weren’t unconmmon.

The kids then began to complain to me in confidence
and, of course, I was elicited for some type of responsel
YWhat could I say?” "What tact could I exhibit towards
their feelings without deteriorating professional ethics?®
These were my feelings.

I then attempted to explain to the kids why Mrs.
acted the way she did; that because of her lack of knowledge
(about the students' individual capabilities) she felt a
certain need to maintain order. I explained to them that
it 18 indicative of certain people's personality to behave
in certain ways, not to be judged good or bad, but rather
to accept and attempt to cope in the best way possible. I
assured them that 1if they kept to their studies and did not
partake in idle chit-chat, then all would be well and no
one would be embarrassed or called down in front of the
class.

L
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They seemed to understand and then major thinga began

(’ to happen. The subatitute no longer felt the need to raiae

: her voice and exhibit an impression of strength and power.
The studenta actually accompliahed more work than I had
anticipaced ¢onsidering... And I was somewhat taken off
the hook. No longer was it necessary for me to have to
explain the characterization of the subatitute and

intentions thereof.
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PERCEPTUAL RATING SCALE

PrROTOCOL #

PERCEPTIONS OF SELF:

IDENTIFIED
The teacher feels a oneness with
all mankind, He perceives him-
aelf aw deeply and mesningfully
related to persons of every
descripteion,

UNIDERTIFIED
The teacher feels generally apatt
ftom others. His feelings of
oneness are reatricted to thoass
of similar beliefs.

PERCEPTIONS OF QOTHERS:

ABLE
The teacher sees others as
having capacitles to deal with
their problems. He belicvesn
cthera are basicglly able to find
adequate polutions to events 1in
( thelr own lives.

UNABLE
The teacher sees others as lacking
the necessary capacities to deal
effectively with their problems.
He doubte their ability to make
their own deciaions and run thair
own lives.

3 2 1

PERCEPTIONS OF PURPOSE:

LARCER
The teacher views events 1in a
broad perspective. His goals ex-
tend beyond the imnmedlate to
larger implications and contexts.

T 6 5

SMALLER
The teacher views events in a
narrow perspective. His purposss
focus on immediate .nd specific
goals.

3 2 1

PRAME OF REFERENCE:

REOPLE

The teacher 18 concrrned with

the human aspects of affairs.

The attitudes, feelinge, bellefs,
and welfare of persons are prime
conaiderstions 1in his thinking.

THINGS
Thr teacher is cuncerned with
the iopersonal aspects of
affalrs., Questions of order.
management, mechanice, and
details of things and events aras
prime considerations ig hia
thinking.

3 2 1

Q Lo B2V
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EXAMPLE §105

RN
(DENTIFIED 7 6 357 4 3 2 1  UNIDENTIFIED
=<7
ABLE 7 6 5 4 3 2 1 UNABLE
<)
LARGER 7 6 s{ 4 3 2 1 SMALLER
PEOPLE S6{ 5 4 3 2 1 THINGS

RATIONALE

IDENTIFIED - UNIDENTIFIED This person has the ability
to understand others' points of view. She can identify
with the substitute teacher even though she does not agree
with her, and she can identify with t?e students.

ABLE - UNABLE The feeling that students are able
permeates the entire incident. This {s expressed through
the time and effort that the teacher devotes to explaining
things to the students. She feels that students are general-
ly able and will benefit from such explanations, that 1is,
they have the ability to understand and are willing to use
auch information.

LARGER - SMALLER This teacher views events from =a
larger perspective. There is a concern for helpiug studenta
be gsuccessful in ways that will have lasting influence on
them. For example, the teacher realizes that emotions,
feelings, and the way a person looks in the eyes of thelr
peers are all impeortant to the learning situation.

PEOPLE - THIMNGS In the situation described, the
primary importance was placed on people rather than the
management and manipulation of things. From the very begin-
ning she attempted to understand the feelings of the students.
She was continuously concerned with feelings, beliefs and
welfare of students. She was concerned with management
and order, but it was put into perspective of the more
important people-problems,

-1
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PROTOCOL #109

The teacher asked me to make two games for the class=~
room. He said that he wanted me to get a8 ’feel' of what
it was like making a game. He told me that the games would
be used in the classroom as a review, while I wac there.

He informed me I would be making the games for one
entire week at the school during class time. The children
were having rounty-wide testing and I found no sense in
even being there because I didn't even see or work with the
children. I made the two games.

I felt that the teacher was just making me do busy
work because the children weren't anywhere near the end of
the unit which the games were directed towards. HNe also
told me the games were to be the school's and not mine. I
asked why. He told me because they were on school material.
I suggested paying him for them. He told me to speak to the
assistant principal. So I did. The assistant principal
said to just copy them and forget the whole incident. Mean~
while, the games weren't used while I was there.

I am very hurt because I wasted my time and effort on
those ganes. I've also learned that if I get a student
teacher, I'1ll never do anything to morally harm him or her
as this teacher did. I feel 1if I wouldn't have had other
field experiences before, this could have done a lot of
damage to me and I possibly would hazve dropped out of
teaching.

As a result of all this, my final evaluation suffered.

The preceding incident I think caused another situa-
tion. The teacher tells me that someone reported me '"bad-
mouthing"” the school. He said I would be contacted by the
assistant principal and this person would be there. I
asked the name of the person and he refused to tell me. I
asked what I assumingly said and again he refused to tell
me. I had two weeks left of that experience so0 I tried
making the best of it even though it was hard. I never said
anything good or bad about that school!

I tried to ignore it, but I did inform my senior lead-
er about it. I was hurt and very ccnfused. At least 1if he
was to tell me about the sccusation, tell me the whole
story, not part of it. I felt like breaking down and crying,
but I didn't...there. Nothing else was said of the issue.

I was never "contacted."

I feel this teacher was out to get me in one way or
enother. I think it was a very low, dirty trick. I should
have gone and reported him inatead of having me torn inside.
I think he did it because he was very insecure and only a
second year teacher.

-\‘I
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PERCEPTUAL TJATINC SCALE

RATER DATE

PROTOCOL #

PERCEPTIONS OF SELF!

IDENTIFIED
The teacher feels & onenecee with
all mankind., He perceives him—
self as deeply and mesningfully
relsted to persons of every
description.

UNIDERTIFIED
The teacker feels generally apart
from others. His feelinge of
oneness are restricted to those
of similaer beliefs.

PERCEPTIONS OF OTWERS:

ABLE
The teacher gees others as
having capacictles to deal with
thelr problems. He belleves
others are basically able to find
adequate golutions to events In
thelr own lives.

& L]

UBABLE

The teacher sees others as lacking
the necessary capacltlies to deal
effectively with their problens.
He doubts their abllity co make
thelr own declieslons and run thelr
own lives.

b ) 2 1

PERCEPTIONS OF PURPOSE:

LARCER
The teacher views events Iin 8
broad perspective. Hls goals ex-
tend beyond the immedlate to
larger implications and contexts.

7 ] ]

&4

SMALLER
The teacher viewso even®. i, a
narrow perspective. Hi. .uryuses
focus on lommediete and ep.2ific
goals.

b ) 2 1

FRAME OF REFERENCE:

PEOPLE
The teacher 18 concerned with
the human aspects of afi:alras.
The sttitudes, feelinge, bellefs,
and welfare of persons are prime
considerations in his thinking.

THINCS
The teacher 18 concerned with
the lmpersonal aapects of
affalrs. Queantions of order,
wanagement, nechanices, and
details of thinga end events arae
prime considerationa in hia
thinking.

5 ) 2 1

oo
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EXAMPLE #109

f A Y I

IDENTIFIED 7 6 5 4 ,,1‘ 2 1 UNIDENTIFIED
\

ABLE 7 6 5 4 2 1  UNABLE
—

LARGER 7 6 5 4 M 2 1 SMALLER
— ]

PEOPLE 7 6 5 4 W 2 .1 THINGS

RATIONALE

IDENTIFIED ~ UNIDENTIFIED The feelings throughout this
incident are not ones of identification. The person feels
generally apart from others. The person lacks the ability
or willingness to understand others' viewpoints.

ABLE - UNABLE The general feeltng 1is that others are
unable to cope with their problems. There is a feeling
that others may be unable, and 1if left to themselves may
be "out to get me."

a

LARGER -~ SMALLER The incident indicates a smaller
view on the part of the writer. The goals focus on immediate
and specific things (ownership of games) rather than on any
larger educational implications. There is no mention of
long~range effects on students.

PEOPLE - THINGS This person has & thing-orientation.
The games tgke complete command of the person's perceptions.
The effects thease games could have on students are never
even mentioned. Somehow the students got lost in the
situation.




CONCLUSION

Now that you have completed Chapter Five, you should
proceed to work through the post-~test materials. The
procedure for scoring the post-test 1s the same 88 that
used in this chapter. The post-test 1s made up of fifteen
Human Relations Incidents submitted by teachers or teacher-
education students. The incidents have been rated by a
team of four professional rateve, and an interrater
agreement of B57%Z was found for each Human Relations Incident.
Your rating will be compared to those 'of the professional
raters, and the criterion of acceptabilicy will be the
same as was described earlier: + 1. Your agreement gcore
will be calculated, and You will receive a copy of this
reliability score, as well as a summary of the findings
and conclusions of this study. Chapter Six gives sugges-
tions for the implementatfion of this method into the selec-

tion procens)

NP
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CHAPTER ¥I

APPLICATION OF PERCEPTUAL INFERENCES TO THE TEACHER
SELECTION PROCESS

SYNOPSIS

Human factors are primarily responsible for teacher
effectiveness. The degree of helpfulness of a teachér's
response to =2tudents 18 determined by his beliefs, values,
and attitudes. Prom the research based on a perceptual
view, ffve areas have been 1solated as necessary for effe~
tive tecching:

1) Knowledge of subject

2) Perception of self as adequate

3) Perception of others as able

4) Perc;ptions of appropriate goals and purposes

5) an oren and student-directed frame of ‘eferenca
concerned with larger, more lmportant issues
The traditional teacher effectiveness research showe
no methods or teaching behaviors to be characterlstic of
effectiveness. Taerefore, the teacher selection process
could benefit by taking perceptual factorse into sccount.
Information about a candidate's perceptual orientation is

accessible chrough perceptual inferences. Theoretically,

77
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anyY behavior will expose tne perceptual orientation of the
person observed. Whila2 it ma+ not be possible to duplicate
exactly the perceptual field of the individual, a skilled
observer can infer the 2rson'e.basic perceptions.

The reesearch shows . ¢t inferences about perceptual
orientations, and therefore effectiveness, can be made
using Huwman Relations Incidents, interviews, classroon
observations, and projective clinizal techni{uca. The only
requirement 1s that the person's protocols engage his

per3onal meanings and beliefe, and not just hie intellect

in a "bookiah" or academic fashion.

Suggested Wayc for Cathering Information

1) Application Forms. Human Relations Incidents can
be included on application forms. Evaluation of
the incidents can serve as a pre-screening of candi-
dates.,

%) Interview Situations. In a traditional interview
situation, questions can be desizned to 2licit
regponses from which inferences can be made. Aware~
ness of the factors which affect self-~report
information (Chapter ITI) is necessary. Again, the
perceptions, rather than specific behavioral
regpon.es, are the primary concern.

3) Teach a Class. College teaching candidates are
frequently asked to give a seminar. This method is
applicable to any grade level, and perceptual
orientations can be evaluvated through the direct
observation of classroom behavior.

4) The best way to ac iire perceptual information
is through a combination of your personal talents
and & high degree of inference skill.

l’b
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CONCLUSION

IF you have flnished these materials and accepted the
lmportance of what has been said,

IF you feel a certain proficiency in understanding rhe
nature of effective teaching, and

IF you have done well in the practice materials and
have achieved Proficiency for making accurzte perceptual
ratings,

THEN You now possess the finest instrument available
for making selection decisions...YOURSELF!t!1




( APPENDIX TO SELF-INSTRUCTIONAL MATERIAL




(- HUMAN RELATIONS INCIDENTS

I am In the process of researching types of interactions in
the field of teaching. To accomplish this, I will be need~
ing a large aumber of Human Relatione Incidents. The
directions for writing Human Relatfons Incidents 1is 1s
. follows:
I would like you to think of a significant past event
which involved yourself in a teaching role,* and one
or more other persons. That i, from & human relations
standpoint, this event had specizl meaning for you,.
In writing about this event, please use the following

format:
p

FIRST Describe the situation as 1t occurred at the
time.

SECOND What did you do in the particular situation?

THIRD How did you feel about the situation at the
(. time you were experiencing 1it?

FOURTH How do you fcel about the situation now? Would
you wish to change any part of 1t?
These Human Relations Incidents will remain anonymous. I
greatly appreciate your assistance with my research.
Thank you again and best wishes for a successful guarter

and school year.

M. Mark Wasicsko
Assistant Profeasor of Education
Columbus College

*For those persons without teaching experience, the
term "teaching role” was changed to "helping role.”
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